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Reading through school 
Overview  

 At Harden Primary School, we believe that our to pupils’ key to success is their ability to read. We 
are committed to teaching our pupils to become skilled readers who develop a comprehensive 
understanding of words, language and texts. They learn to read and then read to learn.  

Our teaching objectives cover three key areas: 

 

1. Word reading – phonics and understanding the meaning of new words 

2. Comprehension – understanding what they read 

3.        Comprehension – developing pleasure in reading 

 

Everyone learns to read at Harden! 

 

Reception and KS1 

 Staff are well trained to ensure they are experts in the teaching of phonics. As a result, nearly all 
pupils (90% 2019) at Harden meet the expected standard in the Year 1 phonics screening check. 

For a child to enjoy reading, they need to be able to access texts at their level. All individual and 

group reading books in reception and KS1 match the pupils’ phonic knowledge, ensuring all words 

can be decoded.  

In reception and year 1, all pupils are involved in group reading sessions. When the pupils enter 

year 2, group reading sessions continue initially and children then move to guided reading. These 

sessions take place three times per week. Alongside this, all pupils have their own individual 

reading book. This is matched closely with the pupil’s phonic knowledge and is taken home every 

evening. Additionally, children take home a library book each week and are expected to access 

bug club, where teachers have set books for children to read, closely matched to their reading 

ability.  

Teachers and teaching assistants provide extra practice through the day for the children who make 

the slowest progress (the lowest 20%). 

Reading books in EYFS and KS1 
 

Reading books in the EYFS and KS1 progress according to their sound content. Each book is 

placed into a phase corresponding with the Letters and Sounds phonics programme used in 

school. In each phase, books progress by introducing new sounds whilst also revisiting previously 

learnt sounds. Pupils’ reading books are chosen according to their phonic ability. This is to ensure 

that all pupils can read the book rather than having to sound out every single grapheme as the 

latter often results in reluctant readers.  

In the front of each reading book, there is useful information for the reader and the listener. 

Phonemes that will be covered in the book are there ready to be practised, as well as the 

common exception and high-frequency words that are going to appear through the book. 

Ideally, when pupils come across these words, they do not need to sound out and should read 

them straight away. It also informs pupils and whomever is listening to them, which words 



 

cannot be decoded because they are common exception words and do not follow phonic 

patterns.   

At the back of each reading book, there are specific questions linked with various reading skills. 

This is something we really encourage to ensure the child has a good understanding of what 

they have just read and this also supports parents with their questioning.   

We have a range of different publishers throughout our reading scheme, but the vast majority 

are Collins Big Cat. Each book is checked and placed into our phase progression. We do not 

strictly follow any levelling, banding or colour systems that the publishers may use. Instead, 

we group our books according to their phonic content. All books are placed into a phase closely 

linked with our Letters and Sounds phonics programme. Each phase is then sectioned 

according to the number of phonemes/ new phonemes in each book. This ensures that the 

phoneme content progresses through the reading scheme.   

 All group reading books are fully decodable up to the end of phase 5.   

Our publishers:   

 Collins Big Cat Phonics   

 Oxford Reading Tree (decodable books only)  

 BBC Active 

 Bug club, 

 

 

 

 

 

Reception and Year 1   
Phonics   
 

Systematic synthetic phonics is taught using the Letters and Sounds programme throughout 

reception and year 1. This is used to ensure the pupils are taught new phonemes in a particular 

order using the four part lesson format: revise, teach, practise and apply.  We follow the programme 

with fidelity and do not mix and match with other phonics schemes.  

A new sound is taught daily using flashcards and some interactive resources. Every lesson also 

incorporates speed writing of common exception and high frequency words.   

Lessons are kept fast-paced and usually last no more than 30 minutes: this is to ensure that all 

pupils are fully engaged and enjoying their phonics learning.   



 

Formative assessment takes place during all phonics lessons, quickly identifying who has and has 

not picked up a new sound, informing future planning. Summative assessment takes place half-

termly. Knowledge of each sound is checked, as well as the child being able to apply this when 

reading words.   

Phonics does not stand alone at Harden Primary. We integrate this into many areas of the 

curriculum, referring back to sounds and strategies wherever possible.   

Pupils who are making slow progress are identified quickly and intervention is immediately put into 

place, alongside the usual phonics teaching.    

Phase 2 phonics teaching starts quickly after the children start in Reception, in week 3. Phase 2 

introduces 24 phonemes and we teach 4 a week.  

During this phase, we begin oral blending and segmenting before moving on to blending and 

segmenting with letters.  Phase 1 is ongoing through reception mainly in our provision areas.   

We then move on to teaching phase 3 which introduces more new sounds, most of which are 

digraphs and trigraphs. By the end of phase 3, the pupils will know one way of writing down each 

of the 44 phonemes.   

Once the pupils are secure in applying phase 3 sounds, we begin teaching phase 4. This continues 

to consolidate phase 3 phonemes and teaches the pupils how to read and spell words with longer 

word structures e.g. CCVC, CVCC & CCCVC.   

In year 1, pupils continue their phonics learning as soon as they arrive, usually recapping the phase 

3 digraphs and trigraphs. Phase 5 phonics must be covered by the end of the Spring term to ensure 

they have consolidation time before the screening check in June.   

  

  



 

 

Early Reading/ Group / Individual reading   

In order for pupils to apply their phonic knowledge, they read on a 1:1 basis, in small groups, 

with an adult, and as a whole class. At Harden, we create an ethos whereby books are enjoyed 

and the pupils are enthusiastic about their learning. The class teacher carefully selects the 

book.  

 

 

 

Before we open the book, we:   

• Read the graphemes that will be covered in the book,  

• Look at the common exception words and remind the pupils about what they say,  

• Make a connection with the book: Have we read anything like this before? Has anyone 

been to a farm before? I wonder if we are going to enjoy this book? Why?   

   

We encourage children to read a book three times 

Read 1   Decoding the book  
Pupils use their phonic knowledge to decode the words on the pages. The 
focus is solely on this rather than comprehension and understanding.  

Read 2  Reading for speed / fluency  
This is another opportunity for the pupils to apply their phonic knowledge but 
slightly quicker. Pupils should recognise some of the words the second time 
round. Adults should model intonation, expression, pausing and phrasing 
when they read.   

Read 3  
 

Comprehension   
This time, the pupils read the book again but, by now, they are quite familiar 
with the words. We ask the pupils what they think about what is happening 
as they read: do they understand what they are reading?  
  

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Individual reading   

Pupils are individually assessed on their phonics knowledge and they are given a home 

reading book matched to the sounds that have been taught.  

The books are changed (at least) weekly, and each child receives two books. Our aim is to ensure 

enough time is given for all pupils to revisit the aspects: decoding, fluency and comprehension. 

We want the child to read the book over and over again, allowing them to increase in confidence 

and therefore increasing the level of enjoyment. We then expect the pupils to have some 

understanding of what they have read.  Parents meetings through the year share how this can be 

done effectively at home.  

 

 

By the end of Foundation Stage we expect                                                                           

children to:   
Read and understand simple sentences. They use phonic                                                                            

knowledge to decode regular words and read them aloud                                                   

accurately. They also read some common irregular words.                                                                      

They demonstrate understanding when talking with others                                                        

about what they have read. 

 

In Reception, we achieve this through:  
 

 children being secure at least at Phase 3 

 a daily phonics lesson being delivered to all children 

 extra practice through the day for the children who make the slowest progress (the lowest 

20%) 

 one to one reading taking place at least once a week 

 Every child taking home a library book at least once a week  

 Every child taking home a phonically decodable home reader every day, to be changed at 

least once a week.  

 Shared reading taking place through whole class teaching inputs at least twice weekly 

 Regular modelling of how to apply phonics skills and knowledge 

 End of the day story time taking place daily          

 Identifying learning objectives from Development Matters, reading trackers and phonics 

assessment document 

 creating an environment and ethos in the classroom that supports children with a love of 

reading – creating a reading environment that is visually pleasing, exciting, cosy, and is well 

stocked with a wide range of reading 

 children knowing a range of songs, rhymes and poems 

 Children talking about characters and events in stories and information in non-fiction texts 

and answering questions that begin with who? where? how? and why? 

 orally using the following questioning  techniques when discussing stories  
 

 



 

 

By the end of year 1 we expect children to be secure in the following 

objectives: 

Word Reading 

 Read aloud accurately books that are consistent with their developing phonics knowledge 

and do not require the use of other strategies to work out words. 

 Re-read these books to build up fluency and confidence in word reading. 

Vocabulary  

 Make links to words already known 

Retrieval  Sequencing  

 Check the text makes sense 

Inference  

 Make inferences on the basis of what is being said and done. 

 

We achieve this through: 
 children being secure at least at Phase 5 in phonics 

 a daily phonics lesson 

 one to one reading taking place at least once a week 

 extra practice through the day for the children who make the slowest progress (the lowest 

20%) 

 developing a key questions around a text 

 develop children’s enjoyment of reading by giving pupils the opportunity to verbally respond 

to their reading, explore unfamiliar vocabulary and ask questions to improve their 

understanding of the text 

 creating an environment and ethos in the classroom that supports children with a love of 

reading – creating a reading environment that is visually pleasing, exciting, cosy, and is well 

stocked with a wide range of reading 

 Giving children the opportunity to write answers to questions as well as teaching children 

reading skills, teachers regularly modelling how to use reading skills so that reading is taught 

on a teach/model/practise/apply basis 

 Giving children the opportunity to read aloud during English sessions either individually, 

taking turns, chorally as a whole class 

 

 

 

 

    



 

 

Example of a timetable for teaching Letters and Sounds. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Year 1 

Term Week Phonics 

1 1,2 Phase 3 revision 

3 – 8 Phase 4 

2 1 Phase 4 

2-7 Teach Phase 5 

3 1 Phase 5 review (phonics test 

mock) 

2-6 Phase 5 review 

4 1-6 Phase 5 review 

5 1-5 Teach Phase 5 alternative 

graphemes (ay and ai etc.) 

6 1 Gap fill before phonics check. 

2 Phonics screening check 

3-7 Teach alternative sounds. 

(soft c etc.) 

Phase 

One 

provision 

ongoing 

for those 

who 

need it. 

Reception 

Autumn 

One 

(After week 

2) 

Phase Two 

Autumn 

Two 

Phase 

Three 

Spring Term Consolidate 

Phase 

Three 

Summer 

Term 

Phase Four 

Phase 

One /Two 

/ Three 

provision 

ongoing 

as 

required. 

Year One 

Autumn 

One 

Consolidate 

Phase Three 

and Four 

Autumn 

Two 

Phase Five 

part 1 

Spring 

Two 

Phase Five 

part 2 

Summer 

Term 

Phase Five 

part 3 

Reception 

Term Week Phonics 

1 1,2 Phase 1/ Baseline 

3-8 Teach Phase 2 

2 1,2 Teach Phase 2 

2-7 Teach Phase 3 

3 1-4 Teach Phase 3 

5,6 Phase 3 review 

4 1-6 Phase 3 review 

5 1-5 Teach Phase 4 

6 1-7 Phase 4 review 

 



 

 

Year 2 
Phonics / spelling  

Systematic synthetic phonics continues to be taught using the Letters and Sounds programme.  

The first part of year 2 is spent revisiting phase 5 alternative spellings and creating “best guess” 

rules for pupils to use and apply.  We then move on to phase 6 and learning prefixes and 

suffixes.  Children are also taught to explore word study and develop spelling patterns based on 

their understanding of the root of a word.  

 

Group reading  

In year 2, pupils read within small groups once a week, reading a book that is appropriate for their 

reading level. Within these groups, the pupils read the book as well as talking and discussing their 

opinions and feelings with the teacher and link it to the VIPERS scheme throughout KS2. This 

creates a real chance for the pupils to understand what they are reading and clear up any 

misconceptions. We learning focus and questioning of the session is based on one of the KS1 

reading domains (word reading, vocabulary, retrieval, sequencing or inference)  

Teaching also covers the National Curriculum and the end of KS1 English Reading framework. We 

use this to assess the pupils each time they complete a group reading session.   

By the end of year 2 we expect children to be secure in the following 

objectives: 

 

Word Reading 

 Read aloud books closely matched to their improving phonic knowledge, sounding out 

unfamiliar words accurately, automatically and without undue hesitation. 

 Re-read these books to build up fluency and confidence in word reading. 

Vocabulary  

 Make links to words already known. 

Retrieval   

 Correct inaccurate reading. 

 Answer basic retrieval questions using evidence in the text. 

Inference  

 Make inferences on the basis of what is being said and done. 

 Predict what might happen from what has been read so far. 

We achieve this through: 
 teaching a daily phonics lesson 

 extra practice through the day for the children who make slow progress (the lowest 20%) 

 Online IDL sessions specifically targeted as children  

 linking a variety of texts to reading lessons 

 A reading for pleasure session at the end of each day 

 Group reading sessions per week covering decoding, fluency, expression and 

comprehension 



 

 

 identifying learning objectives using the Reading Assessment Grid for KS1 

 developing key questions by identifying the content domain from the question stems 

document 

 developing children’s enjoyment of reading by giving pupils the opportunity to verbally 

respond to their reading, explore unfamiliar vocabulary and ask questions to improve their 

understanding of the text 

 Creating an environment and ethos in the classroom that supports children with a love of 

reading – creating a reading environment that is visually pleasing, exciting, cosy, and is well 

stocked with a wide range of reading 

 giving children the opportunity to write answers to questions within the English lesson 

 as well as teaching children reading skills, teachers regularly modelling how to use reading 

skills so that reading is taught on a teach/model/practise/apply basis 

 weekly library session where children are taught how to use a library effectively and select 

a book to take home and read for pleasure 

 

 

 

 

 

 

Reading at Home 

Children across school are expected to read at home regularly with an adult.  From Reception, this 

is tracked through individual home journals.  Children in Reception and KS1 take home books 

closely matched to their phonic ability and parents have attended workshops to learn how to 

support their child with decoding, prosody and comprehension.  In KS2 children select books to 

read at home from the colour banded system and classroom reading areas.  They are guided by 

their teachers to select a range of text types and are challenged to read different authors and more 

challenging texts.  Teacher and children work together to develop the range of texts in their 

classroom reading areas, linked to children’s interests and reading abilities.  These are monitored 

and children who read regularly are celebrated, and those who need further support with reading 

at home can be supported. 

 

 

 

 

 

 

 



 

 

Assessment 

 

At Harden Primary we assess the children through games and 

interactives sessions to ensure that they are retaining the sounds, 

able to blend them for reading and segment them for spelling. We 

keep a record on an individual basis to enable bespoke learning 

opportunities, that consolidate any sounds the child has not 

retained. The Statutory Assessment in phonics is the national 

phonics screening check that was introduced in 2012 to all Year 1 

pupils. It is a short, statutory assessment to ensure that children are 

making sufficient progress in the phonics skills to read words and 

are on track to become fluent readers who can enjoy reading for 

pleasure and for learning. The Department for Education defines the checks as “short, light-touch 

assessments” that take four to nine minutes to complete. The check comprises a list of 40 words 

and non-words (which the children know as “alien” words). The child will read one-to-one with their 

teacher. They will be asked to “sound out” the word and blend the sounds together to read the 

word. The results of the screening check will assist teachers to identify which children will need 

further support with decoding, and children not passing will receive further bespoke learning 

opportunities to re-sit the test in year2.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

English units 

 
Our English units are centred around a high-quality, inspiring text chosen by the class teacher, 

where possible linking closely with the overarching topic within their class. Within units specific 

reading skills are explicitly taught and practised. The text is used as the driver for developing wider 

subject knowledge and vocabulary as well as being used as a vehicle for writing.  

 

 

     

 

 

 

 

 

 

 

 

Introducing a new text—arousing 

curiosity and making predictions  

Pupils are hooked into a new text or story through 

showing only part of the title page, sharing key 

words from the blurb and solving anagrams of the 

book title. This arouses curiosity, provides 

opportunities to make predictions and engage any 

prior knowledge, looking in isolation at key words 

and paving the way for reading the books. 

 

 

Whole class reading, building vocabulary and developing fluency  

Pupils read the text together. New words are decoded using  

 phonic knowledge and, through dialogic discussion, we are  

able to agree definitions of unfamiliar vocabulary. Plot and 

 key events are discussed, questioned and summarised as  

pupils work together and independently to deepen their 

 comprehension of the text.  

  

  



 

 

 

Dialogic Talk as a tool for engaging with the text 

Talk and discussion play a central role in deepening 

understanding and comprehension. Pupils discuss questions 

which require them to draw on evidence from the text justify their 

answers. They are free to disagree and work hard to justify their 

choices. Through this process, a cumulative effect deepens 

understanding and comprehension and prompts pupils to probe 

their understanding of the text.  

  

 

Utilising a range of activities to make comprehension and reading fun  

Independent and group reading challenges provide pupils with different ways of developing their 

comprehension skills. They make predictions, summarise the text, retrieve information and 

justify choices is one way that pupils engage with texts. Responding to ‘True/False/Prove It’ 

statements promotes retrieval skills and discussion. Writing book reviews for publication 

prompts pupils to summarise what the  y have read and reflect upon their personal responses.  



 

 

Using drama as a tool for deepening engagement and inspiring 

creativity  

Through a range of drama techniques, pupils are provided with                                                                       

opportunities to further their comprehension and understanding                                                                                                  

of texts and engage on a deeper level with the characters that                                                                                

they encounter. Texts provide a departure point into creative                                                                             

story-making and give pupils opportunities to deal with                                                               

broader themes.   

  

 

 

Vocabulary across the curriculum  

Pupils discuss new words and build a wider 

understanding of vocabulary through building word 

families and exploring the meaning and etymology of 

different words. This provides a wider context to 

learning and enables pupils to make connections to 

prior and future knowledge. Subject specific and 

technical vocabulary is introduced and phonic 

knowledge from EYFS and KS1 is applied to develop fluency and 

understanding.  

 
 
 
 
 
 
 
 



 

 

Developing a love of reading   
 

 

 

 

Mystery Reader with parent  
 

 

World Book Day 

 

 

 

 

 

 



 

 

Bedtime Story Event 

 

 

 

 

 

 

 

 

English units based on a text 

 

 

 

 

 

National Poetry Day 

 

 

 

 

 

 

 

Themed book corners 

 

 

 



 

 

Glossary of terms  
When working with the pupils at school, we use appropriate and accurate 

technical vocabulary and terminology. We believe this to be important as 

developing language and reading is about the business of words and the 

world is full of big words.   

Adjacent consonants—Two (or three) letters making two (or three) sounds. E.g. the 

first three letters of strap are adjacent consonants. Previously known as a consonant 

cluster.   

Blending  - The process of using phonics for reading. Pupils identify and 

synthesise/blend the phonemes in order to make a word. E.g. s-n-a-p, blended together, 

reads snap.   

Consonant digraph - Two consonants which make one sound. E.g. sh, ch, th, ph   

CVC, CCVCC etc.  - The abbreviations used for consonant-vowel-consonant and 

consonantconsonant-vowel-consonant-consonant words, used to describe the order 

of sounds. E.g. cat, ship and sheep are all CVC words. Black and prize could be 

described as CCVC words.   

Dialogic teaching - dialogic teaching harnesses the power of talk to stimulate and 

extend students’ thinking and advance their learning and understanding. It empowers 

the student for lifelong learning and active citizenship and is characterised by, 

amongst other things, a classroom climate that values and encourages exchanges 

between teachers and students which chain together into coherent and deepening 

lines of enquiry.  

Digraph—a combination of two letters representing one sound, as in ‘ph’ and ‘ay’.   

Etymology - the study of the origin of words and the way in which their meanings 

have changed throughout history. Research shows that looking at word etymology 

prompts pupils to become ‘word curious’. It also means that, instead of learning one 

word at a time ,they will have the keys to decode many more words as they 

encounter them in their reading.  

Grapheme —A letter or group of letters representing one sound (phoneme) E.g. ck, igh, 

t, sh   

Phoneme  - The smallest unit of sound in a word.   

Split digraph— A split digraph is a digraph that is split by a consonant. Usually a long 

vowel sound, e.g. ‘a-e’ (cake), ‘i-e’ (five), ‘o-e’ (code), 'e-e' (sphere) and ‘u-e’ (rule).   

Synthesising  - The process of using phonics for reading. Pupils identify and 

synthesise/blend the phonemes in order to make a word. E.g. s-n-a-p, blended together, 

reads snap.   

Synthetic Phonics -  is a way of teaching reading. Pupils are taught to read letters 

or groups of letters by saying the sound(s) they represent. Pupils can then start to 

read words by blending (synthesising) the sounds together to make a word.   

Trigraph—Three letters which together make one sound. E.g.  igh   

Vowel digraph  - A digraph in which at least one of the letters is a vowel E.g. ea, ay, ai, 

ar   


